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potential, and the integration of components for the more 
effective and more systematic development of thinking skills 
within the suggestopedic/SALT programmes. This instructor, with 
on-going support from INTUS, has educated the other trainers so 
that all can now use the entire method. 

An extensive study was run in 1988 from July to December comparing 
experimental and control groups in the teaching of English as a 
second language to black team leaders. Results are being scored 
and analyzed. preliminary indications, however, are that there 
is a high degree of success in the improvement of cognitive 
ability as well as in English, with special emphasis on the 
development of oral English skills. In fact, the more traditional 
methods of teaching used for control purposes came to be 
experienced as dull and boring after the teachers had used the new 
method. Learners indicated a new-found appreciation for music, 
relaxation, and thinking tools as enriching dimensions in their 
lives. 

Zulu for ESKOM 

Under the supervision of the Institute for Language Teaching, a 
beginners' course in Zulu for ten managers of ESKOM was offered in 
1988. This course of 80 contact hours (in comparison with between 
1000 and 2000 hours of instruction in the second language in 
schools from sub B to standard ten) was spread over 15 weeks. At 
the end of the course the author was invited to attend the 
regular monthly meeting (of one and a half hours) of the ten 
managers. This meeting, in which the effects of the course, the 
benefits for different parts of the company and further actions 
with regard to suggestopedic/SALT language teaching programmes 
were discussed, was conducted in Zulu only (with a translator 
present for the benefit of the researcher and other guests). Two 
managers maintained that after only 80 hours they were in some 
respects better capable of expressing themselves in the new 
language than they had been after all the years of instruction in 
English at school. 

Thinking skills and managers 

On 30 - 31 August 1988 the UPTTRAIL Trust was responsible for a 
demonstration/workshop (presenters were the author, the co-author, 
Mrs B Capdevielle of Venezuela and Dr J J Botha, Deputy Director: 
Educational Technology, Institute for Language Teaching) for a 
group of more than 30 people (mostly managers in the private 
sector) on thinking skills and how they could be improved. In 
questionnaires at the end of the one and a half day session they 
almost unanimously expressed their eagerness to learn more about 
the subject and to apply those instruments that they had already 
learnt in their work situation. 

In summary (with reference to all the developments during 1988) it 
would probably be fair to say that these events determined to a 
large extent the fact 
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* that an agreement was reached between ESKOM and the UPTTRAIL 
Trust in terms of which an introductory course, aimed at 
improving English language proficiency and thinking skills, 
would be offered to a group of black first year (at 
university) engineering students in January 1989, and 

* that an agreement was reached between Gold Fields Training 
Services, ESKOM and ISCOR on the one hand, and the UPTTRAIL 
Trust on the other hand in terms of which four courses would 
be offered to groups of shift bosses, team leaders, miners 
and managers (totalling about 80 participants) in June 1989. 

In conclusion of this section on important events during 1988, it 
should be pointed out that UPTTRAIL staff members visited the 
British Council (London), the Centre for Information on Language 
Teaching (London), the Foreign Service Institute (Washington DC), 
the Centre for Applied Linguistics (Washington DC), the Institute 
for Psychosynthesis (London) as well as the Institutes for the 
Achievement of Human Potential (Philadelphia), the Centre for 
Cognitive Development at Yale University and the University of 
Delaware (Dr R A Di Pietro). A discussion also took place with 
Prof D N Perkins of Harvard University who is a leading 
specialist in the area of cognitive development and with Mr B 
Carroll, leading international expert on communicative language 
testing. The purpose of these visits was to take cognizance of 
possibly related projects in Africa or other parts of the world 
and also to get advice on specific strategies, measuring 
instruments, etc, to be used in the UPTTRAIL pilot project. 

SIGNIFICANT EVENTS DURING 1989 

Introductory course to prospective engineering students 

In January 1989 the suggestopedic/SALT method was used for the 
intensive course for black first year students (predominantly 
prospective engineers) at ESKOM College. The students were given 
carefully structured opportunities to improve their use of English 
for academic purposes, with some attention to all the language 
skills of listening, speaking, reading, and writing, as well as 
the pragmatics of appropriate language use in a university setting 
as well as in a business setting. This latter emphasis was 
requested by ESKOM, who selected most of the students, provided 
their bursaries, and wanted to employ them during vacation periods 
as a way of ensuring their success as competent professionals. 

The method utilizes various thinking tools as a way to develop 
language, in this case the language needed for scientific thinking 
as well as for academic success. Language activities were 
developed for relevant problem-solving, decision-making, and 
creative thinking, as well as opportunities for cognitive 
developments in the seeking, selection, retention, and evaluation 
of appropriate information. 

Responding to student needs, course developers selected 
about 20 thinking tools identified by de Bono (1986) and the 
Project Intlligence team. These included tools for breadth, 
organisation, creativity and interaction. The tools called PNI 
(examining Positive-Negative-Interesting aspects of a 
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situation) and OPV (other Person's View), for example, would seem 
to strengthen certain language functions along with vocabulary and 
grammar. 

The method included communication skills needed for working in 
groups. Inherent in the language content and process of the 
course was an affective theme designed to affirm self-confidence 
as a learner, to promote self-assertion, and to encourage 
acceptance of responsibility for one's self, seeing self as a 
victor. 

The evaluation of the course by students, course monitors, 
university instructors, and ESKOM officials was highly positive, 
reporting increased self-confidence, motivation, and communicative 
ability of the students. standardized test results indicate 
significant improvement in language skills and mental alertness 
(cognition) . 

The students were deeply and positively responsive to the course. 
Their journals were filled with words such as good, beneficial, 
enjoyable, worthwhile, tremendous, important. They were most 
enthusiastic about the special method in the classroom. They felt 
that their English improved considerably, and certainly their 
confidence in speaking up in English. They identified with Sipho, 
the main character in the text, as well as with the supporting 
characters, and they studied tne text on their own because they 
found it interesting and relevant. They learnt quickly and 
spontaneously to value the relaxation exercises as a means of 
self-regulation, and to their own surprise they could not get 
enough of Baroque music. They loved learning to think better, and 
wished they had learnt to think like this many years earlier. 

Miscellaneous activities and programmes 

Apart from the activities and projects highlighted earlier in this 
document, it can be pointed out that numerous activities, 
programmes and projects (the author and co-author may not even be 
aware of all of them) are taking place as a result of training 
courses and presentations that have been offered by INTUS or the 
Trust. These activities or projects that are independently 
conducted (not under the auspices of INTUS or the Trust) are 
taking place in several colleges of education in the Cape 
Province, in schools of the Cape Education Department, in several 
academic departments of the University of Stellenbosch, in several 
private schools, in the department of External Affairs and in 
several top companies in the country (vide Garlick 1989). 

With so many activities and projects unfinished and/or growing and 
so many new ones emerging, any attempt at writing the history of 
suggestopaedic/SALT language teaching and learning must of 
necessity remain unfinished and any attempt at evaluating the real 
significance of all these events for teaching, training and 
learning in south Africa will be premature. 
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APPENDIX 0 

EXERCISES ON "THINK SHEETS" (work sheets) 

Each subject in the experiments was given a set of "think sheets" 

which contained written exercises. These exercises were done 

(mostly in pairs) for the purpose of revision and consolidation 

of knowledge at various times. The ten different types of 

exercises used are described below: 

1. Parts of the guitar -- subjects tested each other in pairs 

to see if they could name all the following parts of the 

guitar: body, neck, head, soundboard, sound hole, rosette, 

bridge, saddle, strings, waist, sides, back, fretboard, 

frets, fret wire, machine heads, nut, upper bout, 

lower bout, heel; 

2. Writing treble clefs -- subjects practised writing treble 

clefs on a stave; 

3. Naming of notes on the stave -- the nine notes on the stave 

were given in random order, four to five times each, and 

participants took turns in pairs of naming one note at a 

time each; 

4. Naming notes above and below the leger lines - as in exercise 

3 ; 

5. Naming notes above, below and on the stave -- as in exercise 3; 
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6. Notating the six open strings of the guitar -- subjects were 

instructed to practise writing the six open strings from 

lowest to highest, and to verbalise the name of each note as 

it was written; 

7. Naming open strings on the guitar -- the open strings 

were randomly presented in staff notation and participants 

were instructed to name them; 

8. Naming rests -- semibreve, minim, crotchet and quaver rests 

were given and participants practised identifying them as in 

exercise 3; 

9. Finding where notes will be played on the guitar -- every note 

from the open position to the fourth fret was presented in 

random order and participants instructed to work out where 

each one would be played on the guitar according to the 

following steps: 

i. name the note; 

ii. place the note in its correct position on the open string 

sequence of notes, e.g. if the note is D on the second 

string, it will be placed between the Band E strings; 

iii. the note will be played on the LOWER of the two strings; 

iv. work up the string chromatically until the required note 

is arrived at, e.g. if the note is D on the B string, 

work up the fretboard from B, to C, to C#, to Di 
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10. Rhythmic exercises: exercises in simple time signatures of 

duple, triple and quadruple time were presented, all on the 

note E (first string) and the class clapped/played them 

together. Note values of semibreve, minim, crotchet, quaver 

and semiquaver were used in progressive order of difficulty. 
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APPENDIX P 

MAGAZINE/JOURNAL SOURCES 

The following issues of magazines were consulted: 

.GUITAR REVIEW 

Issues 1(1946) to 81(1990) with the exception of issues 19 and 20: 
79 issues 

GUITAR INTERNATIONAL: 125 issues. 

Vol. 2 nos. 2,8,10,12. 
Vol. 3 nos. 2,4,5,6,10,11,12. 
Vol. 4 nos. 6-11. 
Vol. 5 nos. 1-12. 
Vol. 6 nos. 1,2,5,8,10,11. 
Vol. 7 nos. 1,2,3,5,8,10. 
Vol. 8 nos. 2-12. 
Vol. 9 nos. 1-12. 
Vol. 10 nos. 3,4,5,7,8,9,10,11,12. 
Vol. 11 nos. 1-12. 
Vol. 12 nos. 2-12. 
Vol. 13 nos. 1-12. 
Vol. 14 nos. 1,3,6,8,10,11. 
Vol. 15 nos. 2,5,6,7,9,10,11,12. 
Vol. 16 nos. 8,9,12. 

CLASSICAL GUITAR (September/October 1982 - July 1990: 68 issues) 

Vol. 1 nos. 1-6. 
Vol. 2 nos. 1-6. 
Vol. 3 nos. 1,3,4,5,6,7-12. 
Vol. 4 nos. 1-12. 
Vol. 5 nos. 1-12. 
Vol. 6 nos. 1-12. 
Vol. 7 nos. 1-4, 6-12. 
Vol. 8 nos. 1-5, 7-11. 

SOUND BOARD 

Vol. 3(February 1976) to Vol. 14(Winter 1987/88: 48 issues) 

GUITAR AND LUTE: 14 issues. 

Nos. 3,7,11,12,15,16,18,19,21,22,23,24,25,27. 
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SALT JOURNALS (Journal of the society for Suggestive-Accelerative 
Learning and Teaching): 50 issues. 

Vol. 1 nos. 1,2,4. 
Vol. 2 nos. 1,2,3,4. 
Vol. 3 nos. 1,2,3,4. 
Vol. 4 nos. 2,3,4. 
Vol. 5 nos. 1,2,3,4. 
Vol. 6 nos. 1,2,3,4. 
Vol. 7 nos. 1,2,3,4. 
Vol. a nos. 1,2,3,4. 
Vol. 9 nos. 1,2,3,4. 
Vol. 10 nos. 1,2,3,4. 
Vol. 11 nos. 1,2,3. 
Vol. 12 nos. 1,2,3,4. 
Vol. 13 nos. 1,2,3,4. 
Vol. 14 no. 1. 
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APPENDIX Q 

PRE- AND POST-TEST SCORES - General musical knowledge 

Course 1 25-30 June 1990 

Candidate Pre-score 

1 40 
2 40 
3 40 
4 0 
5 67 
6 0 
7 23 
8 60 
9 27 

10 40 
11 63 
12 43 

Course 2 2-7 July 1990 

Candidate Pre-score 

1 34 
2 62 
3 25 
4 12 
5 16 
6 40 
7 62 
8 35 
9 28 

10 27 

Course 1: 

Average pre-score: 34,1% 
Average post-score: 97,2% 
Average increase: 63,1% 

Course 2: 

Average pre-score: 33,3% 
Average post-score: 97,2% 
Average increase: 63,9 

Course 1 and 2 combined: 

Average pre-score: 34,3% 
Average post-score: 97,6% 
Average increase: 63,35 

% Post-score % 

99 
99 
99 
94 
99 
95 
99 

100 
99 
96 

100 
96 

% Post-score ~ 
0 

97 
100 

97 
92 

100 
100 

97 
99 
98 
92 
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